Listening

| can show awareness
when a stimulus starts
and stops e.g. still,
startle, smile, vocalise,
cry, tense. shut or
open hands, move
closer.

| can show awareness
of movements during
activities.

| can show awareness
and interest when a
familiar adult is
speaking to me.

English Progression and Assessment Framework

Communicating

| can show responses
which appear to
indicate comfort or
discomfort (e.g. crying
when music is loud
which reduces/ceases
when adult turns the
music down or off).

| can show some
consistent responses
which adults can
interpret as interest.

| can show some
consistent responses
which adults can
interpret as a wish to
continue.

| can show some
consistent responses
which adults can
interpret as a wish to
stop.

| can try to activate
objects which ‘do’
something e.g. shaking
musical instruments.

| can show some
responses which
clearly indicate a

Recording




change in mood e.g.
anxiety, happiness,
interest, distress.

| can show some
responses which
clearly indicate my
alertness, level of
comfort or level of
wellbeing e.g. pain,
tiredness, comfort.

When distressed, | can
calm in the presence
of a key adult or when
offered a favourite
sensation or routine.

| can relax or show
interest in consistent
steps within familiar
routines, e.g. smile at a
particular song or
move hands to
explore a particular
texture.

| can show
intermittent attention
within consistent
activities for 8-10
minutes of a 30
minute session, for
example by making
eye contact,

| can show a response
which indicates
interest e.g. smile,
laugh, maintaining eye
contact with objects.
| can respond to
stimuli in routines by,
for example, smiling,
laughing, vocalising,
tensing, moving hands
or feet, eye
movements, reaching,
manipulating objects.
| can try to prolong an
activity, e.g. by
resisting attempts to
move away or by
reaching for a key
item.

| can respond to cues
within task series or
other frequently

| can explore books,
symbols, objects of
reference or other
meaning-carrying
recorded materials,
e.g. by intentionally
moving my hands,
feet, mouthing.

| can indicate interest
or enjoyment when
being read to or
during sensory story
activities.




vocalising, remaining
awake and alert.

| can show interest in
specific objects by, for
example, fixating or
tracking, stilling and
appearing to listen,
moving hands to
explore.

| can show attention
to other students’
sounds and
movements by, for
example, shifting gaze,
laughing, vocalising.

| can show an
increasingly
consistent set of
responses linked to
specific situations.

| can consistently alert
or show interest or
attention to body
signs, specific words,
songs or hand
movements and begin
to show anticipation
of the action/event
signalled.

| can alert consistently
to my name and not
to other students’

repeated and well-
established routines
by completing
movements.




names in the same
contexts.

| can respond to cues
within task series or
other frequently
repeated and well-
established routines
by performing a
movement
independently.

| can sustain
concentration within a
routine for 2-3
minutes.

| can sustain attention
to an object or
stimulus for 2-3
minutes.

| can participate
within routines by, for
example, continuing a
movement, exploring
materials, following
coactive movements,
spontaneously using
materials.

| can show awareness
of what the next step
in a familiar routine
will be by, for example,
tensing, searching for
objects, looking in the

| can try to influence
the behaviour of an
adult in an interaction
e.g. by continuing a
game, by making eye
contact and laughing,
by pulling at the
adult’s hands.

| can show clear
anticipation of the
repeated event and a
clear response that it
has happened, e.g.
looking at the scarf
and tensing, laughing
when it lands on me.

| can make intentional
choices within familiar
interactive games.

| can show intentional
communication which
can readily be
interpreted by familiar
adults within familiar
interactive games.

| can make a clear
signal that | want an
object which has been
offered to me and |
usually show interest
in, using an object

| can observe
modelled use of
meaning-carrying
recorded materials,
such as attending to
adult use of a symbol
in context.




right direction,
laughing.

| can attend to adult
behaviours in an
intensive interaction,
such as adult speech,
vocalisation, eye
contact, movement or
gesture, for 4-5
minutes in a 10 minute
session.

| can follow an adult
model for at least a
few seconds in a
range of activities.

which has been
requested.

| can make a clear
signal that | do not
want an object which
has been offered to
me and usually accept
the removal of an
object which | have
refused.

| can respond
appropriately to adult
gestures or movement
cues within a familiar
context.

| can copy or join in
with hand movements,
vocalisation games or
music games.

| can consistently
carry out familiar one
element instructions
within a range of
contexts.

| can respond by
taking my turn when
signalled within

| can use voice, VOCA,
eye contact, gesture
or movement to gain
adult attention (This
initiation may not be
socially appropriate or
clear at this step).

| can show positive
response when my
signal is responded to
by the adult.

| can seek to make the
next step in a familiar
routine happen by
intentional behaviour,
for example reaching
for items, moving in

| can join in with
familiar story-based
activities in response
to cues, such as using
a single switch to
continue a story.

| can observe a
recording activity,
such as attending
during facilitated
mark-making, audio
recording or exploring
a Grid set on an AAC
device.




, Pace

familiar interactive
activities.

the right direction,
selecting an object.

| can communicate to
the adult what the
next step will be by,
for example, pulling
their hands, offering
an item, attracting
attention for ‘my turn’.
| can persist in making
an intentional
communication if my
signal is not
understood.

| can indicate a
preferred object when
offered a choice of 2
or 3 objects and my
behaviour when given
the object suggests
that the choice was a
genuine one.

| can indicate that |
want a particular
activity e.g. by moving
to/persistently looking
to the correct place,
selecting/indicating
resources, pulling the
adult towards the
correct place.

| can use voice, VOCA,
eye contact, gesture
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or movement with
intent in some
different contexts.

| can understand at
least 30 words, signs,
phrases, objects of
reference or symbols,
including the names
of some everyday
objects like furniture,
clothing and body
parts.

| can copy a lot of
repeated things that |

| can use some
conventional copied
communications
appropriately in
familiar contexts, like
pointing, saying ‘Hello’
or waving goodbye.

| can communicate
10+ single words (such
as ‘food’, ‘book’, ‘dog’)
to ask for things or to

| can recognise 2 or
more symbols, logos,
words or other
meaning-carrying
recorded materials.

| can actively engage
with objects and
events in adult-led
reading activities for
more than 3 minutes,
such as exploring

| can join in with a
recording activity,
such as mark-making,
audio recording or
exploring a Grid set on
an AAC device.

| can show
engagement with
recorded or repeated
communication, e.g.
by showing

S see adults doing, like comment on what | turning the pages in a agreement or
saying ‘hello’ or waving see which can be book with hand, disagreement when
goodbye. understood by familiar switch or other an adult relays my
| can understand people. access method. message to the group,
some simple | can use clear and or by pressing a
instructions in familiar socially appropriate switch to tell my
repeated contexts, methods to initiate message to the group.
such as ’lift stick’. communication most
of the time in familiar
contexts and with
familiar people.
| can respond | can communicate | can listen and | can select a familiar
appropriately to an 30+ consistent single respond to activities symbol to make a
increasing range of word approximations, involving rhyme choice in context
6 simple questions and words, signs, phrases, and/or rhythm. after modelling.

instructions which
contain 1key word,
sign or symbol in
context.

objects of reference
or symbols.

| can use
communication for

| can match some
familiar symbols,
words, logos or
objects of reference.

| can explore
independent
recording with greater
intentionality, such as
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| can understand at
least 50 words, signs,
phrases, objects of
reference or symbols.

different functions,
such as to name
familiar people or
objects, events and to
make requests, in the
present context.

| can use some action
words as well as words
for names of things.

| can show interest in
illustrations, print or
switches in books or
the environment.

generating repeats or
patterns of the same
letter or symbol.

| can respond
appropriately to
questions about
familiar or immediate
experiences, such as
‘where’ questions or
yes/no questions
about what | am
doing.

| can understand
requests and
instructions
containing 2 key
words, signs or
symbols (e.g. put the
spoon on the mat).

| can shift my own
attention, for example
between listening or
doing.

| can combine 2 single
word approximations,
words, signs, phrases,
objects of reference
or symbols, e.g. “love
mum”.

| can make attempts
to repair
misunderstandings,
usually without
changing the words
used, e.g. repeating
louder verbally or
repeating pointing
with more emphasis /
different body
language, unless
prompted to clarify by
adding words or using
an alternate method.

| can convey simple
messages to
comment, complain,

| can recognise
patterns in language,
such as rhyming
words or repeated
symbols.

| can match some
objects to symbols,
words or other
meaning-carrying
recorded materials.
| can join in with
familiar patterned
stories or poems.

| can ascribe meaning
during my explorative
recording activity,
such as mark-making,
audio recording or
exploring a Grid set on
an AAC device. (This
meaning should not
be expected to match
the conventional
meaning attached to
these shapes or
symbols).

| can show
understanding that
marks, symbols and
other recording
methods convey
meaning in familiar
activities, for example
putting my
photograph on a ‘we
are here today’
register board.
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share opinions and
greetings.

| can show 2-
channelled attention
for short periods of
time (e.g. listen and
do).

| can respond to
others in familiar,
adult-led group
situations, such as
taking turns in a game.

| can ask simple
questions in context
(who, where, when)
using speech, sign or
symbols. (Occasional
prompt of ‘are you
asking a question’ with
or without PODD is
still likely at this level).
| can spontaneously,

| can recognise my
name recorded in an
accessible format.

| can respond to
simple questions
about settings, events
and characters, for
example by eye-
pointing to the ‘who’
or ‘what’ in a picture

| can produce
meaningful recording
associated with my
name or very familiar
words, this could be a
single letter, symbol or
other recorded work
which | give a
consistent meaning.

| can recognise my

8 | can understand clearly and book. own recorded work
requests and appropriately initiate | can match familiar when shared later, for
instructions and turn-take in letters, short words or example a printout or
containing 3 key conversation with symbols from a recording shared at
words, signs or familiar adults and selection of letters the end of a lesson.
symbols. peers. words or symbols.

| can use some

prepositions and

pronouns, e.g. ‘in’, ‘on’,

'you'.
| can understand | can use some | can distinguish | can recognisably
humour, e.g. nonsense phrases or simple between the words (but not necessarily
rhymes, jokes. sentences combining (texts or symbols) and totally correctly)
| can respond to 3 word the pictures in books. record my name in
instructions involving approximations, | can follow a text letters or symbols.

9 a two-part sequence words, signs, phrases from left to right (in | can use some

in familiar contexts.

| can listen to others in
a range of familiar
situations and usually
respond appropriately.

or objects.

| can communicate
about past and
present events and
experiences.

any accessible way -
eyes, finger, etc.) and
show | know where to
start.

functions underlying
basic recording, such
as grouping letters,
leaving spaces
between letters or
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(Complete and
correctly ordered
sentences and past
tense not expected at
this stage).

| can identify the
initial sound | hear in
some short familiar
words from a small
selection of more
easily distinguished
sounds. (e.g. don't
have 'n’ as one of the
wrong options if the
right answer is ‘m’).

clearing a sentence
strip. (The actual
recording does not
need to be meaningful
to other people).

10

| can listen and
respond to less
familiar people and in
less familiar contexts.
| can make choices
between non-
tangibles in
meaningful familiar
contexts, such as,
“shall we go to the
park or shall we go to
the shop?”

| can communicate
about future events.
(Complete sentences
with future tense not
expected at this
stage).

| can link statements
and develop ideas,
sticking to a main
theme or intention.
(This may or may not
include use of ‘and’.
Conventional grammar
and word order not
required).

| can use speech, sign,
symbol or other AAC
across all contexts in
my school day and be
understood by familiar
people almost all the
time and unfamiliar

| can correct the
reader if part of a
familiar story is
altered or missed out.
| can identify the
sound of at least 12
letters of the
alphabet, for example
by verbalising the
sound when shown
the letter or by
choosing from 2
switches with letter
sounds recorded.

| can follow a simple
spoken story without
pictures or props.

| can record familiar
single words and
attempt to record 2-4
word combinations
using letters or
symbols for labels,
captions or other
purposes in
meaningful contexts.
(The message can
usually be understood
in context).

| can record at least 6
single letter
graphemes in
response to the
phoneme.
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people more than half
of the time.

THIS VERSION OF FORMAL LEVELS IS FOR STUDENTS USING TEXT BASED RECORDING, INCLUDI

NG TEXT-BASED AAC

| can respond
appropriately to
simple questions
about why.

| can understand
words related to
number, time and
colour (if vision
permits), e.g. ‘red’ mat,
‘three’ sticks,
‘vesterday’.

| can habitually show
active listening
behaviours, e.g.
glancing at speaker,
nodding response.

| can use tenses, with
occasional errors, e.g.
“runned” for “ran”.

| can use conjunctions
that suggest cause,
e.g. "cos” to link ideas.
| can use possessives,
e.g. 'Alisha’s drink’.
(This may not include
the ‘s depending on
the communication
method).

| can use plurals,
including some
irregular plurals such
as ‘geese’.

| can use my phonic
knowledge to decode
short phonetically
regular words
containing at least 12
known GPCs.
(Grapheme-Phoneme
Correspondence).

| can read at least 6
common phonetically
irregular words, such
as ‘a’,’l', 'the’, 'no’,
‘said’.

| can know that
information can be
retrieved from books
and computers.

| can predict what
might happenin a
read/spoken story.

| can retell the basics
of simple familiar
stories and poems
fromm memory.

| can record short
sentences with
conventional word
order with modelling
or scaffolding, e.g., ‘I
like.." sentences
supported by shape
coding. (Conventional
spelling not required
at this stage).

| can explore using a
range of accessible
independent
recording methods,
such as finger typing,
eye-gaze typing,
handwriting and
dictation apps
purposefully.

| listen to others in
discussions,
presentations and
role-play and know

| can ask for help
when | have not
understood a task or
message.

| can link 40+
phonemes and
graphemes correctly,
for example by
verbalising the sound

| can reread my
writing to check it
makes sense and that
| have recorded what |
intended.




Pace

when it is my turn to

| can use some

when shown the letter

| can sequence

contribute. comparatives in or by choosing from 2 sentences to form

| can respond context, e.g. ‘big’, switches with letters short narratives.

appropriately to ‘bigger’, ‘biggest’ sounds recorded or | can use the

simple questions relating to physical by selecting the letter conjunction ‘and’ to

about how. resources. on a keyboard in link ideas and
response to the sentences.
sound. | can use full stops to
| can read words with end sentences.
contractions, e.g. 'I'm’, | can attempt the
‘don’t’. process of
| can discuss the segmenting words
significance of titles in into phonemes before
fiction and non- choosing graphemes
fiction. to represent those
| can notice if text phonemes.
makes sense as | read | can record at least
and attempt to self- 30 graphemes in
correct. response to the

phoneme.
| can listen carefully in | can initiate | can accurately read | can use capital

a range of contexts
and state what | liked
or disliked about a
story, performance,
assembly, etc.

| can identify basic
emotions accurately
in stories and
presentations of
social situations.

| can listen attentively
in small group and

conversations with
unfamiliar adults and
peers when there are
also familiar people
present.

| can give a reason for
my own action.

| can use basic
descriptive words to
describe both
appearance and
character when talking

most familiar
phonetically regular
words of one or two
syllables, including
words containing
common suffixes (-s,
-es, -ing, -ed, -est, -
ful, -ness, -ly).

| can make inferences
from abstract pieces
of information, e.g. she
was wearing sandals

letters for names,
places, days of the
week and the
personal pronoun ‘I'.
| can record poetry,
narratives about real
or fictional
experiences and
information, using
some taught features
of text types.
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paired work and
report back other’s
opinions or ideas as
well as my own.

about someone real or
fictional, e.g. The
mouse is small and
brown and brave and

and a sun hat... it was
hot...it might have
been summer.

| can participate in

| can use the present
tense and past tense
mostly correctly and
consistently in my

a bit scared.’ discussion about recorded work.

fiction, non-fiction, | can record

plays and poetry statements, questions,

(including works at a exclamations and

level beyond my commands and use

independent reading question marks and

level), explaining my exclamation marks.

understanding and | can add the endings

expressing my views. -s, -ing, -ed, —er and -
est to nouns, verbs or
adjectives where no
change is needed to
the root word.

| can understand | can keep a | can read longer | can proofread my

other points of view
and communicate if |
agree or disagree
appropriately.

| can understand
passive sentences
without getting
confused by the word
order.

| can link a person's
emotions to a
reason/event, e.g.
‘They are excited
because they are
going on holiday.’

conversation going by
expanding my
responses (giving
reasons, explaining
choices).

| can recognise when
additional information
is needed and request
specifically what |
need.

words (3+ syllables)
by applying my
growing knowledge of
root words and
prefixes (in-, im-, dis-,
un-, sub-, inter-,
super-, anti-, auto-).

| can ask and answer
questions about texts,
including to make
links between texts.

| can discuss and
clarify the meanings
of unfamiliar words,
including using either

own work and check
for errors in spelling,
grammar and
punctuation.

| can accurately spell
most words
containing the 40+
GPCs taught,
including plausible
attempts at words
containing vowel
digraphs and
trigraphs.

| can show an
emerging
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a simple dictionary,
Alexa or similar.

| can discuss author’s
choices of words and
phrases and link to
audience and
purpose.

understanding of
purpose and audience
by discussing and
learning from the
structure and
vocabulary of writing
similar to that | am
planning to write.

| can use simple
organisational devices
such as headlines,
headings and sub-
headings.

| can use commas to
separate items in lists.

| can sustain listening
in large group
situations or busy
potentially distracting
settings and
demonstrate this by
talking about the
content.

| can show awareness
of how
communicators vary
talk and how they gain
and hold the attention
of listeners.

| can consider my use
of tools such as my
tone, intonation,
speed, (verbal only),
which computer voice
(AAC only), volume,
body language and
facial expression when
communicating to an
audience. (This may
include directing an
adult to change the
voice on a VOCA if
this control is not
accessible).

| can maintain an
extended
conversation on a

| can read longer
words (3+ syllables)
by applying my
growing knowledge of
root words and
suffixes (e.g. -ous, -
ture, -sure, -sion, -
tion, -ssion, -cian).

| can justify my
predictions and
inferences using
evidence from details
stated and implied in
texts.

| can retrieve and note
information from non-
fiction texts, using
some organisational

| can write real or
imagined stories using
the basic conventions
of familiar story
language.

| can make
deliberately ambitious
word choices to add
detail and interest.

| can plan my ideas
before writing for a
range of purposes
(with frames or
models if needed).

| can create basic
settings, characters
and plot in narrative
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topic, including asking
relevant questions and
giving responses.

features to do this
effectively, e.g. index,
contents, headings,
etc.

| can identify, discuss
and compare features
of texts, including
rhyming structure,
plot, character, setting
and main themes.

(with frames or
models if needed).

| can use a range of
sentences with more
than one clause by
using conjunctions
such as ‘or’, ‘but’,
‘'when', 'if', ‘because’
and ‘although'.

| can use tools such as
a dictionary,
spellcheck, thesaurus
and Alexa to support
spelling and more
ambitious word
choices.

| can sustain attention
and reflect on how
mood and
atmosphere are
created in
performances (live or
recorded).

| can listen to
guidance and
feedback and make
improvements based
on these.

| can show awareness
of whether everyone
contributes in a group
and take a lead in
allocating tasks,
considering
alternatives and
reaching agreement
when given that role.

| can monitor my
audience’s attention
and vary my
communication to
gain and hold the
attention of listeners.

| can read longer
words (4+ syllables)
and apply my growing
knowledge of root
words and suffixes
(e.g. -cial, -tial, -ant, -
ance, —ancy, -ence, -
ency, —able, —ably, -
ible, -ibly).

| can discuss and
compare texts from a
wide range of genres
and writers,
identifying the
characteristics of text
types (metaphor in
descriptive, use of

| can proofread my
own and others’ work,
correcting errors and
attempting
improvements in
keeping with a given
audience, purpose
and form.

| can maintain the
correct tense
throughout a piece of
writing with accurate
subject/verb
agreement (including
verb inflections, e.g.
‘we were’ not ‘we
was'’).
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first person in
autobiography, facts
in informative,
opinions in
persuasive, etc.)

| can identify main
ideas from more than
one paragraph and
summarise these.

| can distinguish
between fact and
opinion and provide
justifications for my
views.

| can organise my
writing into
paragraphs around a
theme.

| can use apostrophes,
accurately, to mark
singular possession,
contractions. and
plural possession.

| can use speech
marks to punctuate
direct speech.

| can spell at least
80% of the current
statutory spelling
words up to year 4.

| can show
understanding of
sarcasm and idioms,
such as “put your
money where your
mouth is!”

| understand and use
slang terms with
peers and know when
it is appropriate to
use these.

| can use language to
discuss and reflect on
my own wellbeing, e.g.
communicating my
triggers and
strategies.

| can easily swap
between formal
communication and
informal
communication that is
appropriate to the
context and audience.

| can read fluently,
aloud or not,
deciphering unfamiliar
words competently
and quickly using
both decoding and
contextual cues.

| can recommend
texts for different
audiences and
purposes, justifying
my recommendations
with evidence and
opinion.

| can use appropriate
terminology when
discussing texts and

| can identify the
audience for and
purpose of a wide
range of writing,
selecting the
appropriate form and
using other similar
writing as models for
my own.

| can note and
develop initial ideas,
independently
drawing on reading
and research where
necessary.

| can create detailed
settings, characters
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features (rhyme,
alliteration, plot,
setting, heading,
paragraph, simile,
metaphor, etc.)

and plot in narratives,
considering how
authors have
developed these in
works | have read,
listened to or seen
performed.

| can use a greater
range of punctuation,
including at least 4 of
the following: commas
to clarify meaning or
avoid ambiguity,
hyphens to avoid
ambiguity, brackets,
dashes or commas to
indicate parenthesis,
semicolons, colons or
dashes to mark
boundaries between
independent clauses,
a colon to introduce a
list.

| can spell some
words with silent
letters.

| can listen and
respond in a variety of
different contexts,
formal, informal, in
school and in the
wider community, and
evaluate content,

| can prepare and
deliver formal
presentations,
including using
language and level of
detail that are
appropriate to the

| can score age 12+ on
the standardised
Hertfordshire Reading
Age Test or an
approved equivalent.
| can discuss how
characters change

| can spell at least
80% of the current
statutory spelling
words up to year 6.

| can use a wide range
of organisational and
presentational
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viewpoints, evidence
and aspects of
presentations.

audience alongside
other tools such as
gesture, props, slides,
etc.

| can understand how
language can be used
to manage conflict.

and develop through
texts, including plays
and novels, using
evidence from details
stated and implied in
texts and
performances.

| can consider and
discuss different
accounts of the same
event (in fiction and
non-fiction).

devices across
different text forms
(e.g. headings, bullet
points, underlining,
bold).

| can recognise
vocabulary and
structures that are
appropriate for formal
speech and writing,
including using at
least one of the
following: subjunctive
forms

using passive verbs to
affect the
presentation of
information in a
sentence; using the
perfect form of verbs
to mark relationships
of time and cause.

| can recognise
vocabulary and
structures that are
appropriate for formal
speech and writing,
including using at
least two of the
following: expanded
noun phrases to
convey complicated
information concisely;
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using modal verbs or
adverbs to indicate
degrees of possibility;
using relative clauses
beginning with who,
which, where, when,
whose, that or with an
implied (i.e. omitted)
relative pronoun.

| can habitually listen
to and build on the
contributions of
others, asking
questions to clarify
and inform, and
challenging
courteously when
necessary.

| can apply my
listening an
communication skills
to collaborative
planning for different
purposes and
audiences, selecting
and organising
information and ideas
effectively and
persuasively for
formal spoken
presentations and
debates.

| can improvise,
rehearse and perform
play scripts and
poetry in order to
generate language and
content and discuss
language use and
meaning,

| can communicate
confidently and
effectively, including
through: using
Standard English
confidently in a wide
range of formal and
informal contexts
within and outside the
classroom context.

| can access and read
fluently and
independently for a
range of purposes,
including self-
directed information
retrieval for purposes
linked to daily living
skills and personal
interest and across a
wide range of genres,
times and cultures.

| can begin to explain
my understanding of
how the time, place,
purpose and author
may influence writing.

| can habitually
proofread, correct and
improve my recorded
communication
appropriately,
considering how my
writing reflects the
audiences and
purposes for which it
was intended and
amending the
vocabulary, grammar
and structure of my
writing to improve its
coherence and overall
effectiveness.

| can write for a wide
range of purposes and
audiences, including
well-structured formal
expository and
narrative essays,
stories, scripts, poetry
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and other imaginative
writing.

| can write for a wide
range of purposes and
audiences, including
notes and polished
scripts for talks and
presentations and a
range of other
narrative and non-
narrative texts, such
as arguments,
personal and formal
letters, summarising
and organising
material, supporting
ideas and arguments
with any necessary
factual detail.

| can apply my
growing knowledge of
vocabulary, grammar
and text structure to
my writing and select
the appropriate form,
drawing on knowledge
of literary and
rhetorical devices
from my reading and
listening to enhance
the impact of my
writing.
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